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Abstract The aim of this paper is to present a project of compilation of 

a small specialized corpus, which consists of 7 textbooks of Czech language 

as a foreign language (CFL). The present analysis gives a preliminary account 

of a more extensive study of the choice of vocabulary in CFL textbooks. It 

focuses on the verb forms and the distribution of perfective and imperfective 

verbs in elementary level CFL textbooks. 

1. Czech pedagogical corpus and its use 

1.1. Traditional textbook analysis 

During the last twenty years the discipline Czech as a foreign 

language (CFL) began to develop very quickly and many modern 

communicative textbooks were published as well as a lot of textbook 

analysis were conducted. If we take a closer look at these analyses, we 

can see that most of them are Bachelor or Master Theses. They focus 

on a large range of topics, e.g., grammar, word-formation, colloquial 

vocabulary or sociocultural skills in textbooks
1
. Hrdlička wrote the 

only monographs and they deal with prepositions in textbooks
2
 or the 

approach to teaching grammar in general
3
. He summarized his 

findings claiming there are two tendencies in CFL textbooks: 1. 

Overestimation of grammar and 2. Oversimplification of the 

language
4
. Therefore, a detailed research of textbook language in 

comparison with the Czech National Corpus (CNC) can be beneficial 
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in producing teaching materials presenting contemporary usage and 

using authentic examples. 

1.2. Pedagogical corpora 

This type of pedagogical corpora is an example of indirect use of 

corpora in language teaching.
5
 It substitutes and automatizes 

traditional textbook analysis, which is carried out page by page
6
. The 

corpus of English as a foreign language (EFL) textbooks − TeMa, 

which has been collected at Louvain University
7
 and is pedagogically 

annotated, is considered a model for a pedagogical corpus. A similar 

project is being carried out by Römer
8
, who had collected a corpus of 

texts in EFL textbooks for Germans. A pedagogical corpus can be 

used not only to research the choice of vocabulary and compare it with 

authentic language, but also to focus on many other topics, such as 

language acquisition
9
, language of instructions, metalanguage, spoken 

and written variants, presentation of grammar or types of exercises (if 

the corpus includes a pedagogical annotation)
10

. 
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2. The choice of vocabulary in textbooks 

The previous manual textbook analysis showed that CFL 

textbooks usually tend to simplify the language as much as possible 

and try to avoid perfective verbs despite the fact that some of them 

belong to the most frequent vocabulary, e.g., dokázat, najít, přijít, 

zapomenout, zůstat, as the data from CNC shows
11

. Therefore, the 

research questions are: Which verbs should we choose to present on 

elementary level? Should we present perfective verbs on this level 

already? The method is corpus-driven
12

: first, the verbs presented in 7 

textbooks of Czech as a foreign language for elementary level are 

examined and then compared with the description of A1 level 

according to the Common European Framework for Languages 

(CEFR)
13

 and also with the data from the CNC
14

. 

2.1. The description of A1 level for Czech 

The A1 level according to the CEFR is considered as the lowest 

level, which does not cover almost any grammar
15

. Nevertheless, 

Czech, as a highly inflected language, has to include more 

grammatical features than analytical languages in its level description 

according to the CEFR. The students on A1 level can «use simple 

phrases and sentences to describe where I live and people I know»
16
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and without the basic grammar minimum, it would be made 

impossible for the student to understand and speak
17

.  

The grammatical minimum on A1 level for Czech does not mean 

that the student know e.g. how to create accusative of particular 

gender but they should be able to order in the restaurant, ask in the 

shop etc.
18

 The priority is the situation in which the student should 

participate by using simple sentences and phrases. 

The topics recommended for this level are following
19

: everyday 

life situations (e.g. shopping), office, hospital, social intercourse, 

accommodation, public transport, orientation in the city, telephoning. 

2.2. The choice of verbs in elementary textbooks 

The aspect category lies on the borderland between grammatical 

category and lexical meaning of the verbs
20

. The most of Czech verbs 

exist in pairs which differ in expressing finished action or 

emphasizing the result of the action (e.g. udělat, koupit) and 

imperfective verbs which express unfinished action or process (e.g. 

dělat, koupit), but the category is far more complex – the verbs can be 

created by prefixes or suffixes which can change the meaning of the 

verb as well. That is why the students on A1 usually learn present, 

past and future tense of imperfective verbs in Czech, the aspect 

category itself is a part of the syllabus later (levels A2 and B1). 

Sometimes, the textbooks tend to simplify the language as much as 

possible and use imperfective verbs even in sentences, where it sounds 

very unnaturally. 
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In order to examine which verbs are used in the elementary 

textbooks, 7 contemporary textbooks of Czech for foreigners were 

used to create a small corpus
21

. They were scanned, converted from 

pdf to text files and then cleaned. The final corpus (UcKo-A1) 

consists of almost 62 thousand words. It consists of all the texts, 

dialogs (including gap-filling texts) and model sentences used for 

presenting grammatical features or lexical meaning (usually in a form 

of small dialogs). Afterwards, the corpus was compiled by using 

Sketch Engine
22

 and the list of lemmas (frequency more than 5 tokens) 

was extracted and then the verbs sorted manually.  

There were 124 verbs and only 21 (17%) from them were 

perfective. If we look closer on the concordances, we can see that 

most of the perfective verbs are presented only in one or two forms, 

mostly as a part of a phrase. Some of the verbs are presented only in 

imperative: 

1) prominout (36 tokens, 4 books) – promiňte (to excuse) 

Aha. < Promiňte >, jak se to píše? 

2) posadit se (7 tokens, 4 books) – posaďte se (to sit down) 

Pojďte dál a < posaďte > se.  

The most of the verbs are presented only in infinitive, usually 

after a modal verb: 

3) opravit (9 tokens, 3 books) (to repair) 

Dobrý den, potřebuju < opravit > boty. 

4) pomoct (6 tokens, 4 books) (to help) 

Můžete mi < pomoct > prosím vás? 
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5) přijít (43 tokens, 2 books) (to come) 

Nemůžete < přijít > zítra? 

Some of the verbs occur only in the past tense: 

6) narodit se (17 tokens, 6 books) (to be born) – narodil/a se 

Jan se < narodil > 13. 5. 1980. 

7) umřít (5 tokens, 2 books) – umřel/a (to die) 

Němcová < umřela > v roce 1862. 

Some of the verbs are presented as a part of a particular phrase which 

the students memorize: 

8) vzít (8 tokens, 5 books) – vezmu si (to take) 

< Vezmu > si čtyři johlíky. 

9) sejít se (10 tokens, 5 books) – sejdeme se (to meet) 

Dobře, < sejdeme > se tam v 7.10. 

The results show that the students on A1 level are usually not 

familiar with aspect category yet and do not know how to create 

perfective verbs but they already use some of them in particular forms 

in phrases. What is surprizing, that some of the verbs (e.g. přijít – to 

come) were included in 2 or 3 books only, which means the authors 

tried to avoid using perfective forms in order to simplify the language. 

Our question is: Why to avoid the perfective verbs when it is enough 

to know one verb form only? 

2.3. The choice of verbs in the A1 level CEFR description 

The description of A1 level was written in 2005 while all the 

books from this corpus later (2005−2010) and thus should be informed 

of this document. The descriptor includes a list of vocabulary with a 

reference to a particular topic – the compulsory vocabulary is marked, 

the rest is considered as recommended for passive knowledge. 162 

verbs were sorted from the compulsory list and 51 (31%) of them 

were perfective, which is much more than in the textbooks (see Fig. 

1). Did the authors of the textbooks use the description? Since this 

corpus includes the texts and dialogs from the textbooks, it was 



expected there would be more perfective verbs – the passive 

knowledge or guessing the meaning of the word from the context 

belong to reading activities. The reason could be the fact that some of 

the verbs in the descriptor are not suitable for this level, e.g. proclít 

(clear customs). 

2.4. The frequency of selected verbs in Czech National Corpus 

Two verbs from the A1 level description (proclít, zamluvit) and 

two verbs from the textbook corpus (přijít, říct) were searched in the 

SYN2010 – part of CNC, representative written corpus of 

contemporary Czech language (100 mil words).
23

  

 

 

Fig. 1. The verbs in CFL textbooks and  

in the description of A1 level for Czech 

Proclít has only 16 tokens and the dialog in the customs is not a 

part of the A1 syllabus – that is why it is considered as unsuitable for 

this level. 

The verb zamluvit can be substituted with rezervovat, which is 

not only much more frequent according to the corpus data
24

 (Fig. 2) 

but also international and easy to understand. 
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Fig. 2. The verbs zamluvit and rezervovat (to reserve)  

in corpus SYN2010 (SyD interface) 

The verb přijít belongs to the most common verbs (almost 

79.580 tokens – 16
th
 most frequent verb in SYN2010) but was 

included only in two books from our textbook corpus. The most 

common verb forms are past tense: přišel (17.754 tokens) and 

perfective future tense: přijde (11.366). There is no reason in avoiding 

this verb when the students on this level already know how to 

conjugate the verb jít (to go), so it could be easy to just add the prefix 

při−. 

The verb říct is included in every textbook in the corpus but the 

past form only in one of them (Česky v Česku II). If we look at the 

frequency of particular forms in SYN2010, it is visible that the past 

form řekl/a is the most frequent form (Fig. 3). The reason why it is 

missing is that the textbook usually present short dialogs, not a 

continuous text. Other reason could be the fact that this verb is 

irregular and all the forms should be memorized. The corpus helps us 

to choose the most frequent form (řekl/a) to present on elementary 

level. 

 

Fig. 3. The frequency of word forms of the verb říct  

in corpus SYN2010 (SyD interface) 



3. Conclusion 

The corpus-driven analysis of the choice of verbs in CFL 

textbook corpus demonstrated that the textbooks on A1 level tend to 

avoid perfective verbs as much as possible. It was surprising that there 

were discrepancies in the description of A1 level for Czech according 

to CEFR and the vocabulary in CFL textbooks, even though all the 

authors of the textbooks recognize their books as A1 level according 

to the CEFR and one of the authors is even the author of the 

descriptor. Many perfective verbs are presented in the textbooks 

merely in one particular form to memorize (infinitive, imperative or 

past tense). Therefore, national corpus could be an excellent assistant 

in choosing the most frequent form and the suitable context.  

It is argued that corpus evidence should be taken into account in 

order to achieve higher degree of naturalness in textbook language
25

. 

The data from CFL textbook corpus prove that even elementary level 

can benefit from the national corpus in the choice of verbs. For further 

research would be useful to examine also the other parts of the 

textbooks (exercises and listening), create a list of verbs for each topic 

included in A1 level description using frequency data from national 

corpus, analyse the modal verbs in the textbooks and in the corpus or 

use the corpus as a source of data for authentic examples. Тhis type of 

specialised corpus thus helps to improve the teaching materials to 

present contemporary and authentic language usage. 
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